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Abstract 
 
The study was particularly aimed at investigating the correlation between 
s tudents ’  pe rsonal i t y and English speaking fluency in English Department 
of AR-raniry Islamic University. The participants were the sophomore students in 
English majors. Data were collected through a Five Factor Model Questionnaire 
(FFMQ) and speaking test. To analyze the data of students’ personality, SPSS 
was used. According to the findings of this analysis, there were three types of 
students’ personality identified; namely ambivert, extrovert and introvert. 
However, only extrovert and introvert students were required to take the speaking 
test. To examine the correlation of the students’ personality and English speaking 
fluency, Pearson Product Moment formula was used. The results revealed a 
negative, moderate correlation between students’ personality and English 
speaking fluency. It means that the introvert students have higher score than 
extrovert ones in speaking fluency. In other words, the more extrovert the 
students, the lower speaking score they have.   
 
Keyword; correlation, personality, fluency of English speaking.  
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CHAPTER I 
INTRODUCTION 
1.1 Background of Research  
In learning English, speaking skill is important to master in order to 
communicate ideas orally. Among many aspects in speaking, fluency is one of the 
crucial aspects. According to Richard, Platt, and Weber (1985, p. 78), “fluency is 
the features which give speech the qualities of being natural and normal, including 
native-like use of pausing, rhythm, intonation, rate of speaking, interjections and 
interruptions”. Hartmann and Stork (1976) added that someone who can use 
structures accurately whilst concentrating on content rather than form, using the 
units and patterns automatically at normal conversational speed when they are 
needed is the fluent speaker. For this reason, students are usually trained to 
practice their fluency through giving some topics that lead them to think instantly 
and speak without a lot of pausing.  
However, having fluency is one of challenges for students’ English speaking 
class. This happens due to some factors including lack of practice. Their 
reluctance to practice speaking may be resulted from their feeling of anxiety, 
shyness, and having no ideas. The students with the aforementioned problems 
tend to keep quiet in the class. They only listen and pay attention to the teacher 
without taking chance to respond it orally. They often think possible negative 
response from their peers as part of their lack of self-confidence. In other words, 
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students’ responses and active performance in speaking English have a link with 
the psychological aspects, including personality.   
Based on the writer’s experience as a student of Department of English 
language Education, personality of students is very influential towards their 
speaking fluency. Extrovert students always stand over introvert students in 
expressing ideas in speaking. They often speak more fluently than the introvert 
one since they have ability in controlling their nervousness. The Introvert students 
who are quiet and shy may have less opportunity to improve their speaking skill 
due to lack of self confidence; as a result, they may have a challenge to improve 
their speaking fluency. Vogel and Vogel (1986) found that extrovert students are 
more fluent in doing oral tasks than introvert students. Dewaele and Furham 
(2000) also found a significant correlation between extrovert and speech rates in 
any situation, either formal or informal.  Their studies showed a significant 
correlation between students’ personality and English speaking fluency. 
These phenomena have inspired some researchers to conduct a research 
about personality and English speaking learning. In a recent study, Abdallah & 
Sheir (2015) investigated the Personality Types as Predictors of Oral Fluency in 
Palestine. The objective of this study was to reveal any correlation between 
extrovert-introvert Palestinian EFL learners and their oral fluency. The 
participants of this study were 36 people of the fourth year EFL undergraduates 
whose age were around 21 to 22 years old. The psychometrics tool used in this 
study was Eysenck Personality Questionnaire which is useful to measure the 
degree of extraversion-introversion. The result showed that there is significant 
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correlation between extrovert-introvert (Personality Types) and Oral fluency in 
Palestine.   
Another related study was conducted by Lestari, Sada, & Suhartono (2014) 
which investigated the Relationship of Extrovert – Introvert Personality and 
Students’ Speaking Performance in TANJUNGPURA University, Pontianak.  
The purpose of this study was to investigate the possible effect of extrovert- 
introvert personality to the speaking performance of the 2013 English students in 
FKIP UNTAN. The selected participants were about 33 students. The framework 
used to determine their personality types was Mark Parkinson Personality 
Questionnaire. The result revealed that there is a significant difference of the 
participants’ speaking performance based on their personality types. It means that 
personality types influence the quality of speaking performance.     
A study was also conducted by Sutin, terraciano, and Zonderman (2011) 
entitled Personality Traits Prospectively Predict Verbal Fluency in a Lifespan 
Sample. The participants were Sardinia in a community dwelling sample. The 
range of their age was 14 to 102 years, from a cluster of four towns in the 
Ogliastra province. This study used Five Factor Model as personality assessment. 
The result showed that the participants who were emotionally stable (low 
neuroticism), extraverted, and open individuals performed better on the verbal 
fluency tasks.     
On the other hand, Aziz (2010) investigated the correlation between 
Extraversion-Introversion and Oral Performance of EFL students in KOYA 
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University, Iraq. The participants were about 40 persons that they have to work 
with Eysenck Personality Questionnaire and interview. The findings suggested that 
there was no significant correlation between extraversion-introversion and EFL 
oral performance in terms of fluency, accuracy, complexity, pronunciation, and 
global impression components.  
Having reviewed some related studies as elaborated, the writer has 
identified some gaps that enable this current research to be undertaken. To begin 
with, this study differs from the previous ones in terms of focus. This research is 
specifically focusing on the speaking fluency. Although the focus is too specific, 
but it can be a good starting as a reference for the future researchers from 
Department of English Language Education Students who will do the research in 
the correlation of psychological field and linguistic competence as well. Different 
place and participants are also being the writer’s consideration to take this issue 
which may produce the different results. Moreover, the number of this kind of 
research is still limited, so it may contribute to reveal the correlation between 
students’ personality and English speaking fluency in Acehnese context, 
particularly in UIN Ar-Raniry.  
 
1.2 Research Questions 
Based on the background of the study above, the writer has formulated some 
research questions as follows: 
1.2.1 What are the students’ personalities? 
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1.2.2 What is the correlation between Department of English Language 
Education students’ personality and English speaking fluency? 
1.3 Research Aims 
The aims of this study are: 
1.3.1 To find out information about the students’ personality. 
1.3.2 To figure out the correlation between Department of English 
Language Education students’ personality and English speaking 
fluency.  
 
1.4 Significance of Study 
This study has some significances for the writer, students, teachers, and the 
readers. 
1.4.1 For the writer 
By doing this research, the writer hopes that she can study and has 
more information about the correlation between students’ personality and 
English speaking fluency. Furthermore, this research is very important to 
the writer because the problem raised in this research is her personal 
experience.  
1.4.2.  For the students 
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The information in this research may lead students’ to have a 
reflection of what makes them succeed or struggle in English speaking 
class. Thus, they will learn how to solve their problems in English 
speaking fluency.   
1.4.3. For the lecturers 
This research is expected to provide lecturers with the information 
about the correlation between students’ personality and their speaking 
fluency. Understanding about the correlation may inspire the lecturers to 
put more awareness in psychological aspects of students as an effort to 
make the students develop their fluency in English speaking class.   
1.4.4. For the readers 
It is expected that the readers will have insight of the relationship 
between students’ personality and English speaking fluency in Acehnese 
context.  
 
1.5 Hypothesis 
To find the answer to the problem, the writer proposes alternative 
hypothesis (Ha) and Null hypothesis (Ho) as follow: 
1.5.1. Alternative hypothesis (Ha): There is correlation between Students’ 
Personality and English Speaking Fluency. 
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1.5.2. Null hypothesis (Ho): There is no correlation between Students’ 
Personality and English Speaking Fluency. 
 
1.6 Terminology 
In order to avoid misunderstanding of the concepts used in this study, some 
definitions are provided as the following:  
1.6.1. Correlation 
Correlation is the relationship between two variables which use 
statistical measurement. Correlations can be divided into four types. They 
are strong, weak, positive, and negative. In addition, the correlation 
between the variables may do not exist (Cherry, 2016). According to 
McLeod (2008), correlation is a measurement of two related variables. He 
divided three categories of correlation; positive correlation, negative 
correlation, and zero correlation. In Lumen learning (2016), it also stated 
that causation is not important to imply in the correlational research. The 
aim of correlational research is only to show the correlation between two 
variables.  In this study, the correlation variables will be focused on 
students’ personality and English speaking fluency.  
1.6.2. Personality 
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“Personality is the organized, developing system within the 
individual that represents the collective action of that individual’s major 
psychological subsystems” (Mayer, 2007, p.14). 
It also “refers to an individual’s characteristic patterns of thought, 
emotion, and behavior, together with the psychological mechanisms – 
hidden or not – behind those patterns” (Schimmack, Oishi, Fur & Funder, 
2004, p.5). In this research, the meaning of personality refers to what the 
experts said above by taking Five Factor Model (FFM) as the 
measurement tools.  
In Positive Psychology Program, Five Factor Model which is the 
validity confirmed by Paul Costa and Robert McCrae, divided personality 
into 5 factors; they are Openness to experience, Conscientiousness, 
Extroversion, Agreeableness, and Neuroticism (OCEAN). Each of factors 
represents a range between two extremes. For instance, extroversion 
represents the extreme extroversion and extreme introversion (Ackerman, 
2017).  
1.6.3. English Speaking Fluency 
According to Merriam-Webster’s Learners’ Dictionary, English 
speaking fluency is the capability to speak English effortlessly and 
flowing. Richards (2009) defined fluency as normal dialect utilize 
happening when someone doing communication and keep making his or 
her partner understand without caring about his or her lack of 
 9 
 
communication capability. On the other hand, Tree (1995) added that the 
antonym of fluency are include of long pauses, repeated words, restarted 
sentences, and the fillers uh and um (sounds of hesitation). Refers to some 
explanations above, the writer will focus on students’ speaking fluency in 
aspect of pauses, comprehensibility and pronunciation, repetition, and 
hesitation in performing the given monologue task. 
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CHAPTER II 
LITERATURE REVIEW 
Literature review condenses the following main venues followed by 
research on each one: history of personality concept, measurements of personality, 
definitions of speaking fluency, assessment of speaking fluency, and the 
correlation between students’ personality & speaking fluency. 
 
2.1  History of Personality Concept  
The term “Personality” is derived from the Latin word persona which refers 
to a theatrical mask worn by Roman actors in Greek Drama before the birth of 
Christ. Personality itself has been known as universal topic in the field of 
psychology. Feist (1998, p. 7) stated that "personality refers to all those relatively 
permanent traits, dispositions, or characteristics within the individual that give 
some measure of consistency to that person's behavior".  
Sapir (1985) gave more detailed definitions of personality. The definitions 
of personality that he stated are in terms of philosophy, physiology, psychology, 
psychophysiology, and sociology. In terms of philosophy, personality is defined 
as the subjective awareness of someone into himself which is different from other 
perceptions. In terms of a physiology, personality is related to the individual 
human organism which has different behavior from others. In terms of 
psychophysiology, personality refers to the human being that is concerned with 
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the relationship between mental (psyche) and physical (physiological). Then, in 
terms of sociology, personality is the whole aspects of someone’s behavior which 
make him different among others and meaningful in society. 
In Positive Psychology Program, Ackerman (2017) stated that there are 
seven periods of the history of personality research. The first period is Ancient 
Greece. In this period Hippocrates (the father of the Hippocratic Oath) divided the 
characteristics of human into two poles. They are hot vs. cold and moist vs. dry. 
Next, Plato classified personality into four types. They are iconic/artistic, 
pistic/common sense, noetic/intuition, and dianoetic/logic. Meanwhile, Aristotle 
connected the possible connection between physical body and personality 
(Montgomery, 2002). 
The second period is Phrenology and Phineas Gage. Phrenology is 
pseudoscience which means science that is not based on any actual. This 
pseudoscience hypothesizes a direct relationship between physical brain and 
personality. For example the shape and size of brain correlated with the attitude. 
In 1848, an incident occurred to a railroad construction worker named Phineas 
that caused blindness. His personality totally changed after the incident. This was 
the first incident that gained national attention and showed a clear evidence of a 
link between Physical brain and personality (Sabbatini, 1997).  
The third is Sigmund Freud period (best known as the father of 
psychoanalysis) who said that human mind consists of three parts: the id, ego, and 
superego. The id is primal part of the human mind that runs on instinct and aims 
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for survival at all costs. The ego bridges the gap between the id and our day-to-
day experiences, providing realistic ways to achieve the wants and needs of the id 
and coming up with justifications and rationalizations for these desires. The 
superego is the portion that represents humans’ higher qualities, providing the 
moral framework that humans use to regulate their baser behavior (Marcus, 2016). 
The Fourth period is C.G Jung period. He distinguished the human 
personality into two types; namely introvert and extrovert. Introvert refers to 
someone who is feeling more comfortable of being alone. The characteristics of 
this person are uncommunicative, calm, aloof, and unsociable. On the contrary, 
extrovert refers to someone who is sociable, talkative, aggressive, and flexible 
(Blutner & Hochnadel, 2010). 
The fifth is Abraham Maslow and Carl Rogers period. Maslow hypothesized 
that personality is determined by the set of needs that human has. He organized 
these need of human into a hierarchy; they are physiological needs, safety needs, 
Belongingness and love needs, Esteem needs, and self-actualization needs. Carl 
Rogers’ contribution was to build off of Maslow’s work (Maslow, 2013).   
The sixth is Multiple Personality Traits period. This period was pioneered 
by the psychologist Han Eysenck who built off of Jung’s dichotomy of 
introversion versus extroversion in the 1940s. He defined personality traits into 
extroversion and neuroticism. He also linked personality and physical body more 
extensively than previous personality researchers and philosophers did (Eysenck, 
2012). 
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The seventh is the Five Factors Model/ Big Five period. This model grew up 
from the foundations of Cattell’s 16 factors which is becoming the most accepted 
model of personality caused by some reasons; it has been translated into several 
languages and applied in a lot of cultures, the validity as a theory of personality 
has been recognized and standing out in the international level. A popular 
acronym for the Big Five is “OCEAN”. This abbreviation stands for Openness to 
experience, Conscientiousness, Extroversion, Agreeableness, and Neuroticism 
(McRae & Costa, 2004).    
Openness to experience has been described as the depth and complexity of 
an individual’s mental life and experiences (John & Srivastava, 1999). It is also 
related to intelligence or creativeness. Openness to experience focuses on 
individual’s readiness to attempt something new and to be helpless. In other 
words, they like to take a risk. A person who is high in openness to experience is 
likely somebody who has affection for learning, loves anything related to arts, 
takes part in an imaginative profession or hobby, and prefers meeting new 
individuals (Lebowitz, Panza & Bloch, 2016). A person who is low in openness to 
experience likes toward routine over assortment, does not want to take a risk in 
trying new things, and is not very interested in arts and entertainment.  
Meanwhile, conscientiousness is a trait that can be described as the 
inclination in controlling desires and act in publicly tolerable ways, behaviors that 
ease goal-directed behavior (John & Srivastava, 1999). The characteristics of 
Conscientious people are that they have ability to delay satisfaction, never break 
the rules, full of planning and well organized. Someone who is high in 
 14 
 
conscientiousness is excellent in school and career, good in leadership positions, 
and great in raising goals in the future (Lebowitz et al, 2016). A person who is 
low in conscientiousness is much more likely to postpone, sometimes be 
inconsistent and be reckless.  
Apart from conscientiousness, extroversion concerns with where an 
individual draws their vitality and how they interface with others. In general, 
extroverts get energy or “recharge” it from socializing with others, while 
introverts or the antonym of extrovert prefer to be lonely in recharging their 
energies. People high in extroversion like join the party and doing any social 
interaction. They are sociable and prefer to be active rather than to be 
contemplative (Lebowitz et al, 2016).  People who are low in extroversion are talk 
less, pensive, and deep in thought.  
Afterward, agreeableness is concerning with how well individuals coexist 
with others. While extroversion deals with the way of connecting with others, 
agreeableness factor concerns with your orientation to others. It is a concept that 
lays on how you commonly connect with others. People who are high in 
agreeableness are appreciated and liked by many people. Their feelings are very 
sensitive, full of empathy and love, not only to their friends but also the strangers 
(Lebowitz et al, 2016). People on the low end of the agreeableness are difficult to 
be trusted and liked by people. They tend to be heartless, cruel, and rude.  
Different from four factors above, the high score in neuroticism shows more 
negative traits. People who are high in neuroticism tend to be anxious, sad, 
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worried,   lack of self-confidence. Temperamental, easily angered, unsure of 
themselves are the characteristics of them (Lebowitz et al, 2016). People whole 
are low end of neuroticism have higher self-confidence, believe on themselves, 
and like adventure.  
The development of Five Factors Model was NEO PI-R (NEO Personality 
Inventory) who was created by personality researchers Paul Costa, Jr. and Robert 
McCrae in 1978. It was revised in three times, first in 1990, second in 2005, and 
last in 2010. The name of NEO PI-R originally was taken by the researchers at 
that time from neuroticism, extroversion, and openness. Yet, the way to access the 
NEO PI-R is more complicated than the Big Five Inventory (BFI). Therefore, the 
researches that use NEO PI-R are still limited.   
 
2.2 Measurements of Personality 
Personality styles can be measured by using questionnaire. There are several 
types of questionnaire that usually used by researchers in measuring personality. 
The first one is Eysenck Personality Questionnaire (EPQ) established by Hans 
Eysenck (1981). This personality type indicator is used to assess extraversion, 
neuroticism, and psychoticism. Many researchers used this personality in 
assessing the influences of, or correlations between extraversion-introversion and 
second language learning. The second one is the Myers-Briggs type indicator 
(MBTI) expanded by Isabel Briggs Myers (Myers, McCaulley & Most, 1985). 
This MBTI questionnaire used to identify individuals' basic preferences in terms 
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of extraversion-introversion (EI), sensory perception and intuitive perception 
(SN), thinking judgment-feeling judgment (TF) and the judging-perceiving (JP) 
(Careell, Prince & Astika, 1996). The third one is (NEO) personality inventory or 
also known as Five Factor Models (FFM). This personality inventory is used to 
assess the big five personality factors: extraversion, agreeableness, 
conscientiousness, neuroticism, and openness to experience (Costa & McCrae, 
1985). 
All types of questionnaire above have the strength and weaknesses. Eysenck 
Personality Questionnaire (EPQ) is a measurement using empirical approach 
(based on knowledge and experience). Critic toward this measurement is because 
the theory is too narrow; only explain about three dimension of personality 
(introvert-extrovert-ambivert). While, Myers-Briggs type indicator (MBTI) helps 
to create a better interview session. This type of questionnaire is widely used in 
hiring and employee development practice. Unfortunately, this measurement takes 
time and does not provide definite answer. Meanwhile, Five Factor Model (FFM) 
is the most widely use trait theory of personality and applied in a lot of cultures. 
Since the 1990s there has been increasing evidence to support the big five traits 
(over other models). This happen because the researchers believe that the five 
factor model is high in validity and useful as a predictive tool. However, this 
measurement relies on self report method-inherent self bias. Therefore, factors 
like current health or mood can change the person responses (Boeree, 2006). 
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2.3 Definitions of Speaking Fluency.   
In the introduction to the definition of fluency, Koponen and Riggenbach 
(2000, p. 8) divided fluency into four major views. First, Fluency is the 
smoothness of speech which has the "temporal, phonetic, and acoustical features" 
characteristics. This concept is used by them to define fluency in the rating 
guidelines of such oral skills tests as the speaking test. Derwing and Rossiter 
(2003, p. 8-17) also used this concept of fluency in judging fluency of speech in 
relation to temporal factors specifically “rate of speech and hesitation 
phenomenon”. Second, “fluency is proficiency or as a component of proficiency”. 
It means that fluency is not only related to oral speech, but also to all of English 
proficiency, for example in reading skill. Third, “the automaticity of 
psychological processes is another view of fluency”. This concept of fluency is 
concerned with the mechanism of psychological learning which explain how 
fluency is acquired and /or developed. The last, “fluency is being an opposition to 
accuracy”. Brumfit (1984) who had popularized this view underlined the 
distinction between accurate speech which is more focusing on language activity 
and fluent speech which is more focusing on communication. Brumfit (1984, p. 
56) stated that “fluency is natural language use, whether or not it results in native-
speaker-like language comprehension or production and also as the maximally 
effective operation of the language system so far acquired by the student”. 
Koponen and Riggenbach (2000, p. 17) indicate that this view of fluency is 
"useful in reference to teaching methodology ... but not in reference to oral 
performance evaluation criteria". However, another view of accuracy vs. fluency 
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in the classroom is illustrated by Hedge (1993) and by Celce Murcia, Brinton, and 
Goodwin's (1996) observation by suggesting that fluency and accuracy are 
interconnected. This happens because students’ fluency level will almost certainly 
be affected by their accuracy.  
Koponen and Riggenbach (2000) ended by underlining that the definition of 
fluency must be clear and unambiguous. The distinction of its implementation and 
situation must be a consideration in describing the definition of fluency to produce 
the consistent results. They also added that the criteria of rating will also be 
different dependent on the definition of fluency that is being used. Lennon (2000, 
p. 26) suggests that fluency which deals with global proficiency is higher-order 
than that which deals with smoothness and speech rate. He defined higher-order 
fluency as "the rapid, smooth, accurate, lucid, and efficient translation of thought 
or communicative intent into language under the temporal constraints of on-line 
processing". 
 
2.4 Assessment of Speaking Fluency 
Speaking fluency is one of components in oral proficiency. It has been 
regarded as one of the significant aspects of language learning, because the aim of 
language itself is to use it for communication. In the literature, there have been 
many experiments to assess the oral performance of second language learners that 
has a function to help the teachers and students in evaluating and improving oral 
proficiency; they are direct, semi-direct and indirect speaking test. 
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Direct speaking test indicates assessing speaking through face to face oral 
communication with an examiner; they are oral interview, role play, class 
presentation, monologue task, directed response task, picture cues task, Test Of 
Spoken English (TSE), games, discussion and conversation, Oral Proficiency 
Interview (OPI), and telling story (Brown, 2004). In contrary, semi-direct 
speaking test indicates assessing speaking by using machine (computer) as a 
media to be the test-taker; for example: TOEFL iBT, The Recorded Oral 
Proficiency (ROPE), Computerized Oral Proficiency Instrument (COPI) and 
Video Oral Communication Instrumen (VOCI) (Qian & David, 2009). Finally, an 
indirect test involves assessing speaking without having the test-taker actually 
produce spoken language; e.g. Multiple Choices Questions (MCQs) and Cloze 
tests (fill in the blank) (O’Loughlin & Kieran, 2001).  
The techniques of assessing oral proficiency are various and depend on the 
aim of the study. Hassan (2001) assessed oral proficiency in terms of fluency and 
pronunciation in the target language by using an oral interview task. In oral 
interview tasks, trained interviewers who have knowledge about the assessing 
procedure will decide the judgment. Oya, Manalo & Greenwood (2004) measured 
fluency in terms of speech rate and phonetic devices. Meanwhile, sentence clauses 
and verb types and complexity by the length of utterances were used to measure 
accuracy. However, these linguistic variables may vary according to the purpose 
of the study. The purpose of this study is to measure students’ fluency in terms of 
pauses, comprehensibility and pronunciation, repetition, and hesitation. Therefore, 
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a rubric consists of the four aforementioned aspects of fluency was used to assess 
the students’ oral monologue task.  
 
2.5 The Correlation between Students’ Personality and Speaking Fluency 
In the field of personality styles, oral performance of second language 
learners takes more focus of researchers. The personality style that has been most 
widely studied in relation to oral performance is extrovert and introvert. In the 
literature there were a lot of studies available on personality styles and oral 
performance in second language learning. The studies (e.g. Dewaele & Furnham, 
2000; Rossier, 1976; Vogel & Vogel, 1986; Hassan, 2001; Abali, 2006) have 
found significant correlation between extraversion-introversion and participants' 
oral performance in the target language. Rossier (1976) found positive correlation 
between extraversion and oral English fluency. Dewaele and Furnham (2000) 
found significant correlation between extraversion and students' oral fluency in 
oral L2 production tasks. Abali (2006) added that extrovert students were 
producing longer sentences and introducing new topics to the speech than 
introvert students. Extroverts were more active than introverts in their efforts to 
organize the talk. These studies suggest that extroverts are more proficient than 
introverts in oral L2 performance. 
However, there are studies that have contradictory findings about the 
correlation between extrovert-introvert and oral L2 performance. The studies 
(Busch, 1982; Oya, Manalo & Greenwood. 2004; Daele, 2005) found that 
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extraversion did not correlate significantly with the fluency, accuracy, and 
complexity dimensions of the participants' oral performance. Daele (2005) 
discovered that extraversion has no effects on fluency of oral speech production. 
Oya, Manalo and Greenwood (2004) also found that extraversion did not correlate 
significantly with participants' oral L2 production. The contradictory findings 
above happen because of many factors such as differences of participants, places, 
and psychometric tools.  
This research was conducted in UIN Ar-Raniry and used five factor models 
as the psychometric tools. The participants of this research were the sophomore 
students who were taking speaking III class. The differences of place, 
measurement tools and participants may also produce the different findings from 
the previous researches. In the following chapter, the research design of the 
present study which aims to see the correlation between Department of English 
Language Education students’ personality and English speaking fluency will be 
introduced.  
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter explains about the steps used in conducting this research which 
include a brief description of research location, research design, population and 
sample, techniques of data collection and techniques of data analysis. 
3.1 A Brief Description of Research Location 
The research took place at Universitas Islam Negeri Ar-Raniry or Ar-Raniry 
State Islamic University Banda Aceh. This University is the Islamic University 
under the authority of Department of Religious Affair. According to the president 
decree number 64 years 2013, UIN Ar-Raniry was given as a new name for the 
former IAIN (The State Institute for Islamic Studies) Ar-Raniry. UIN Ar-Raniry 
was firstly established on October 5th 1963. It is located at Jl. Ar-Raniry Kopelma 
Darussalam (Lingkar Kampus) – Banda Aceh. The name of Ar-Raniry was taken 
from Syeikh Nuruddin Ar-Raniry who reigned from 1637-1641. He gave great 
contribution in developing Islamic thought in Southeast Asia, especially in Aceh.  
UIN Ar-Raniry which is currently led by Prof. Farid Wajdi Ibrahim, MA as 
the rector, is an Islamic educational institution which has graduated thousands 
scholars and some professors. As an Islamic University, it does not only concern 
about Islamic affairs but also on general knowledge or sciences. There are nine 
faculties in UIN Ar- 
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Raniry; they are Faculty of Syari’ah and Law, Faculty of Education and Teacher 
Training, Faculty of Ushuluddin and Philosophy, Faculty of Dakwah and 
Communication, Faculty of Adab and Humaniora, Faculty of Social Science and 
Government, Faculty of Phsycology, Faculty of Business and Economic Islam, 
and Faculty of Science and Technology.  
This research was conducted at one of departments in Faculty of Education 
and Teacher Training. This department which is led by Dr. T. Zulfikar, S.Ag. 
M.Ed is one of the leading and reputable departments that many students eagerly 
study in. The writer chose this department because it represents the population 
and sample for this research. As it was named, this department specializes in 
teaching English as foreign language and prepares its graduates to be professional 
English teacher.  
 
3.2 Research Design 
In order to achieve the aim of this research, it is necessary to apply a 
suitable method to meet the needs and obtain the information of the data regarding 
the variables. The appropriate method of this research is quantitative correlation 
study. A quantitative correlation design was the most effective method for the 
research study as it offers a non-obtrusive approach to the inquiry and resulted in 
identification of significant relationship between study variables (Creswell & 
John, 2009).     
The writer used quantitative correlation study to discover the relationship 
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between two variables; variable X and variable Y. The first variable is students’ 
personality (independent variable = x), and the second one is English speaking 
fluency as dependent variable (Y).  
 
3.3 Population and Sample  
Population is the entire subject of the research (Arikunto & Jabar, 2009). 
The population of this research was the whole sophomore of the department of 
English language education students in UIN Arraniry who were taking speaking 
III class; they are 201 students. Sample is a part of representative of population 
which is studied and can be done if the population have homogenous 
characteristic (Arikunto & Jabar, 2009). The sample of this research was 20% (40 
students) of the speaking class from the third semester in English Education 
Study Program of UIN Arraniry. The sample was selected using stratified random 
sampling. It used stratified because the sampling selection technique has two 
layers. The first layer sampling selection process was conducted by distributing 
questionnaire to all of participants to figure out their personality; extrovert and 
introvert. As the result, the writer identified some extrovert and introvert students 
who would take the speaking test as the second layer sampling selection 
technique. The ambivert students who were standing in the middle were not 
selected. 
  
3.4 Techniques of Data Collection  
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The next step of this research is collecting the data; the function of data is to 
determine the result of the research. In collecting data, the writer used two 
techniques, questionnaire and test. 
3.4.1 Questionnaire 
Questionnaire is list of a research or survey questions asked to 
respondents, and designed to extract specific information. The types of 
questionnaire can be classified into three types: close ended, open-ended, 
and contingency (Siniscalco & Auriat, 2005). In this research, the writer 
used Five Factor Model questionnaire which is consists of close ended 
questions. This model was aimed to measure the participants’ personality 
whether it is extrovert or introvert. The writer chose Five Factor Model as 
psychometric tools to measure students’ personality traits because it is a 
combination and renovation of all traits from the previous experts and can 
be applied in any assessment technique of personality, objective test, and 
observation. 
Before distributing questionnaire sheet, the writer had previously 
prepared the list of FFM questionnaire. She distributed the questionnaire 
sheet to all of participants in the different time. She guided them in filling 
FFM questionnaire to avoid misunderstanding. She also ordered them to 
put their personal contact on the left top side of questionnaire sheet in 
order to ease her in informing some selected students who will take part in 
the next stage.  
 26 
 
3.4.2 Speaking Test 
Before administering speaking test, the writer had previously 
prepared some topics that are suitable to the speaking III class students’ 
ability. Then, she also prepared some aspects that will be scored during 
speaking test such as: pauses, comprehensibility and pronunciation, 
repetition and hesitation. The speaking test aims to test the English 
speaking fluency of the selected participants who are classified in 
Extrovert and Introvert based on the results of the questionnaire. All 
participants were speaking English and were tape-recorded. Each 
individual took about 3-5 minutes to complete the oral monologue task. 
 
3.5 Techniques of Data Analysis  
3.5.1 Questionnaire 
The result of questionnaire was measured quantitatively by using 
SPSS tools. Dudovskiy (2011) said that this tool is usually used to analyze 
the quantitative data because it can analyze numerical data easily. In 
addition, data files can be imported through other programs which ease the 
researchers in applying this tool. This SPSS tools counted the score of the 
students’ questionnaire test and categorized them into three sections. 
Those are extrovert introvert and ambivert.   
 3.5.2  Speaking Test 
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 The result of data collection which used speaking test in this study 
was measured manually based on rubric of speaking fluency test. The 
rubric covers four aspects including pauses, comprehensibility and 
pronunciation, repetition, and hesitation which have frequency of scale. 
Each score represents the ability of the participants. Afterward, the 
personality and the students’ speaking test were correlated by using 
Correlation test (r-test) with formula: 
rxy =  
   
           
 
Ʃxy = Sum of the products of paired scores    
Ʃx2 =  Sum of squared x scores 
Ʃy2 = Sum of squared y scores 
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CHAPTER IV 
DATA ANALYSIS AND DISCUSSION 
This chapter discusses about the data analysis based on the data obtained 
from personality test and speaking test. The results of those tests are then 
discussed to reveal the correlation between them. 
4.1 Data Analysis 
Personality test and speaking test are the tests used to collect the data. The 
personality test aimed to figure out the types of students’ personality. Meanwhile, 
the speaking test used to test the speaking fluency from the extrovert and introvert 
students only.  After the score of each test was obtained, Pearson Product Moment 
Correlation was used to investigate the correlation between students’ personality 
and English speaking fluency. In this section, all of the procedures in analyzing 
the data are elaborated. 
4.1.1.  The Analysis of Personality Test Result 
Based on the test given, the result of personality test of the 
sophomore students in English Department of UIN Ar-Raniry can be seen 
in the following table. 
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Table 4.1 
Score of Student’s Personality Test 
N Personality (X) 
1 17 
2 14 
3 24 
4 25 
5 9 
6 18 
7 14 
8 12 
9 6 
10 30 
11 21 
12 21 
13 29 
14 27 
15 22 
16 11 
17 26 
18 15 
19 26 
20 22 
21 17 
22 11 
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23 27 
24 24 
25 15 
26 22 
27 21 
28 18 
29 21 
30 25 
31 17 
32 10 
33 14 
34 19 
35 24 
36 23 
37 22 
38 13 
39 26 
40 20 
N = 40 ∑X=778 
Note: the yellow line is marked as Ambivert’s score 
To know the types of participants’ personality and the frequency of each 
type, the table of SPSS below will give the information.   
 
Table 4.2 
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Output of Student’s Personality 
Personality 
  
Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid Introvert 18 45.0 45.0 45.0 
Ambivert 1 2.5 2.5 47.5 
Extrovert 21 52.5 52.5 100.0 
Total 40 100.0 100.0  
The total number of participants is 40 students of which 18 of them (45%) 
are categorized as introvert, 1 student (2.5%) as ambivert, and 21 students 
(52.5%) as extrovert. The following pie chart will show specific data about the 
number of personality types in percentage.   
Pie Chart 
 
Figure 4.1: Types of Personality 
4.1.2  The Analysis of Speaking Test Result 
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 Since one of the participants is ambivert, she is not involved in the 
speaking test. The result of speaking test of 39 sophomore students in 
English Department of UIN Ar-Raniry can be seen in the following table. 
 
Table 4.3 
Score of Students’ speaking fluency test 
N Speaking Fluency (Y) 
1 93,75 
2 56,25 
3 56,25 
4 50 
5 87,5 
6 31,25 
7 31,25 
8 31,25 
9 68,75 
10 43,75 
11 75 
12 43,75 
13 50 
14 62,5 
15 31,25 
16 93,75 
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17 56,25 
18 81,25 
19 37,5 
20 43,75 
21 62,5 
22 50 
23 62,5 
24 50 
25 75 
26 43,75 
27 43,75 
28 50 
29 56,25 
30 37,5 
31 75 
32 62,5 
33 50 
34 62,5 
35 43,75 
36 43,75 
37 43,75 
38 62,5 
39 37,5 
N=39 ∑Y= 2137,5 
 
 34 
 
4.1.3  Pearson Product Moment Correlation (rxy) 
After calculating the total scores of two variables of this study, they 
are students’ personality (X) and English speaking fluency (Y), Pearson 
Product Moment is used to investigate the correlation between both of the 
variables. The Pearson Product Moment correlation is symbolized with 
rxy. The table below shows statistical calculation in obtaining rxy score.  
Table 4.4 
The Calculation of Pearson Product Moment Correlation (rxy) 
No X Y X y xy x
2 
y
2 
1 26 37,5 6,564 -17,31 -113,623 43,0861 
299,636
1 
2 13 62,5 -6,436 7,69 -49,4928 41,4221 59,1361 
3 22 43,75 2,564 -11,06 -28,3578 
6,57409
6 
122,323
6 
4 23 43,75 3,564 -11,06 -39,4178 12,7021 
122,323
6 
5 24 43,75 4,564 -11,06 -50,4778 20,8301 
122,323
6 
6 19 62,5 -0,436 7,69 -3,35284 
0,19009
6 
59,1361 
7 14 50 -5,436 -4,81 
26,1471
6 
29,5501 23,1361 
8 10 62,5 -9,436 7,69 -72,5628 89,0381 59,1361 
9 17 75 -2,436 20,19 -49,1828 
5,93409
6 
407,636
1 
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10 25 37,5 5,564 -17,31 -96,3128 30,9581 
299,636
1 
11 21 56,25 1,564 1,44 2,25216 
2,44609
6 
2,0736 
12 18 50 -1,436 -4,81 6,90716 
2,06209
6 
23,1361 
13 21 43,75 1,564 -11,06 -17,2978 
2,44609
6 
122,323
6 
14 22 43,75 2,564 -11,06 -28,3578 
6,57409
6 
122,323
6 
15 15 75 -4,436 20,19 -89,5628 19,6781 
407,636
1 
16 24 50 4,564 -4,81 -21,9528 20,8301 23,1361 
17 27 62,5 7,564 7,69 
58,1671
6 
57,2141 59,1361 
18 11 50 -8,436 -4,81 
40,5771
6 
71,1661 23,1361 
19 17 62,5 -2,436 7,69 -18,7328 
5,93409
6 
59,1361 
20 22 43,75 2,564 -11,06 -28,3578 
6,57409
6 
122,323
6 
21 26 37,5 6,564 -17,31 -113,623 43,0861 
299,636
1 
22 15 81,25 -4,436 26,44 -117,288 19,6781 
699,073
6 
23 26 56,25 6,564 1,44 9,45216 43,0861 2,0736 
24 11 93,75 -8,436 38,94 -328,498 71,1661 
1516,32
4 
25 22 31,25 2,564 -23,56 -60,4078 
6,57409
6 
555,073
6 
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26 27 62,5 7,564 7,69 
58,1671
6 
57,2141 59,1361 
27 29 50 9,564 -4,81 -46,0028 91,4701 23,1361 
28 21 43,75 1,564 -11,06 -17,2978 
2,44609
6 
122,323
6 
29 21 75 1,564 20,19 
31,5771
6 
2,44609
6 
407,636
1 
30 30 43,75 10,564 -11,06 -116,838 
111,598
1 
122,323
6 
31 6 68,75 
-
13,436 
13,94 -187,298 
180,526
1 
194,323
6 
32 12 31,25 -7,436 -23,56 
175,192
2 
55,2941 
555,073
6 
33 14 31,25 -5,436 -23,56 
128,072
2 
29,5501 
555,073
6 
34 18 31,25 -1,436 -23,56 
33,8321
6 
2,06209
6 
555,073
6 
35 9 87,5 
-
10,436 
32,69 -341,153 
108,910
1 
1068,63
6 
36 25 50 5,564 -4,81 -26,7628 30,9581 23,1361 
37 24 56,25 4,564 1,44 6,57216 20,8301 2,0736 
38 14 56,25 -5,436 1,44 -7,82784 29,5501 2,0736 
39 17 93,75 -2,436 38,94 -94,8578 
5,93409
6 
1516,32
4 
N = 39 
∑X= 
758 
∑Y= 
2137,5 
 0 0  
∑xy= -
1587,98 
∑x2 = 
1387,59 
∑y2 = 
10817,3
1 
Note:  The score of x and y above is obtained from calculating the mean of each 
variable (X and Y). The formula is used as follows: 
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a. Score of mean (variable X) b. Score of mean (variable Y) 
The formula : MX  = 
  
 
 The formula : MY = 
  
 
 
 
 = 
   
  
  = 
      
  
 
                                     = 19,436  = 54,81 
After deriving the mean of X and Y (MX and MY), the score x is calculated by 
formula x = X – MX and the score y by formula y = Y – MY. 
Furthermore, the scores of rxy are calculated by the Pearson 
Product moment correlation formula as follows: 
rxy =  
   
           
 
rxy = 
         
                   
 
rxy = 
         
           
 
rxy = 
         
        
 
rxy = -0,4098 
 
After the score rxy is obtained, it is compared with the score of r 
table (rt) with degrees of significance 5% and 1% as follows: 
df = N – nr 
Notes: df = degrees of freedom 
 N = total numbers of respondents 
 nr = numbers of variable (X and Y) 
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 df = N − nr = 39 – 2 = 37 (“r” value consultation table) 
 df = 37, 
 
rt at the degree significance of 5% = 0,316 
rt at the degree significance of 1% = 0,408 
rxy: rt(5%) = 0.4098 : 0.316 ; rxy > rt (5%) 
rxy: rt(1%) = 0.4098 : 0.408 ; rxy > rt (1%) 
4.1.4  Test of Hypothesis   
This study is aimed to answer the following hypotheses: 
(Ho) null hypothesis: there is no correlation between students’ personality 
and English speaking fluency. 
(Ha) alternative hypothesis: there is a correlation between students’ 
personality and English speaking fluency. 
And the statistical hypotheses are as follows: 
Ho: ρ = 0 or if rxy<rt, Ho is accepted, and Ha is rejected; 
Ha: ρ ≠ 0 or if rxy>rt, Ha is accepted, and Ho is rejected. 
Based on the findings of this study, the calculation of rxy is 0.4098 
and the score of df is 37. Then, the score rxy is compared with the degree 
of significance 5% which shows that with the df = 37, the rt score which is 
obtained is 0.316, therefore, rxy>rt. Meanwhile, when the score rxy is 
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compared with the degree of significance 1% it shows that with the df = 
37, the obtained rt score is 0.408, therefore, rxy>rt.  
The level of significance can be interpreted based on the “r” 
product moment table below: 
Table 4.5 
The “r” Product Moment Table 
Product Moment (“r”) Interpretation 
0.00-0.20 
0.20-0.40 
0.40-0.70 
0.70-0.90 
0.90-1.00 
Very low 
Low 
Moderate 
High 
Very high 
 
4.2  Discussion  
The data analyses have generated some important findings. In this section, 
the findings are discussed as an attempt to answer the proposed research findings 
in turn.  
The first research question is “What are the students’ personalities?” The 
answer to this research question can be seen from the findings of the Analysis of 
Personality Test result. According to the findings, there are three types of 
students’ personalities; they are ambivert, extrovert and introvert.  Most of 
students can be classified as extrovert. It can be seen from the table of students’ 
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personality test (Table 4.2) which the total number of extrovert students is 21 
students (52.5%).   
The second research question is “What is the correlation between 
Department of English Language Education students’ personality and English 
speaking fluency?” The answer to this research question can be seen from the 
findings of Pearson Product Moment Correlation (see Table 4.4). Based on the 
findings of correlation analysis, the coefficient of correlation (rxy) is higher than r 
table (rt) score; 0,4098 > 0,316 with the degree of significance 5%. The 
coefficient of correlation (rxy) is also higher than r table (rt) at the degree of 
significance 1% with score 0,4098 > 0,408. It shows that alternative hypothesis 
(Ha) is accepted and null hypothesis (Ho) is rejected. Thus, there is a correlation 
between students’ personality and English speaking fluency. However, the 
correlation between both variables is negative. It can be seen from the score of 
(rxy=-0,4098). It means that the correlation of the variables is inversed. Hence, 
the higher score of X variable the lower score of Y variable, and vice versa. 
The coefficient correlation (rxy=0.4098) also can be interpreted with Table 
of r Score Interpretation (see Table 4.5). It is included in the scale between 0.40-
070. The scale indicates that there is moderate correlation between variable X 
(students’ personality) and variable Y (English speaking fluency). Therefore, it 
can be concluded that personality and English speaking fluency of the sophomore 
students of English Department UIN Ar-Raniry has a negative moderate 
correlation.  
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To sum up, the findings of the analyses suggest that the types of students’ 
personality influence the level of students’ fluency in speaking. The result showed 
that introvert students tend to be more fluent in speaking rather than extrovert 
students. It means that the more introvert the students, the more fluent they are in 
speaking. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
This chapter presents the conclusion and suggestion about the result of 
study. The conclusion of the study addresses the answer of research questions as 
stated in chapter I. The suggestions are provided to expect better improvement for 
students, lecturers and the future researchers related to this field.  
5.1 Conclusion  
Based on the data described previously, this study reaches the conclusion 
that the students’ personalities are extrovert, introvert and ambivert. Most of 
students are classified as extrovert which is the number up to 21 students (52.5%). 
Meanwhile, the rest of them are 18 introvert students (45%) and 1 ambivert 
(2.5%). Furthermore, personality and English speaking fluency of the sophomore 
students of English Department UIN Ar-Raniry has a negative moderate 
correlation. It means that the correlation of the variables is inversed in the medium 
level. The higher score of X variable the lower score of Y variable and vice versa. 
Therefore, on average, the introvert students are more fluent than extrovert 
students in speaking. 
5.2 Suggestion 
Based on the findings, the writer makes some suggestions. Students are 
expected to be aware about their type of personality and its influence toward 
speaking fluency. Hence, they know how to develop their speaking fluency ability 
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in the speaking class. Besides, lecturers also play an important role in the 
classroom.  By understanding the correlation between students’ personality and 
English speaking fluency, the lecturers may put more awareness on students’ 
personality and its influence to the speaking fluency. That way, the lecturers 
would be able to treat students in appropriate way in order to achieve the purpose 
of teaching-learning. The writer also expected that the result of this research can 
be used as additional reference for further research in different context. This 
research has a limitation because only focuses on speaking fluency, therefore the 
future researcher may conduct more complex research related to student’s 
personality and speaking ability.  
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Name : 
Phone number : 
The Big 
Five 
Inventory 
(BFI) 
  
Here are a number of characteristics that may or may not apply to you. For 
example, do you agree that you are someone who likes to spend time with 
others? Please write a number next to each statement to indicate the extent to 
which you agree or disagree with that statement. ONLY PAY ATTENTION 
TO THE CIRCLED NUMBERS ( 1, 6, 11, 16, 21, 26, 31, 36) 
 
Strongly 
Disagree 
Slightly 
Disagree 
Neutral 
Slightly 
Agree 
Strongly 
Agree 
1 2 3 4 5 
 
I see Myself as Someone Who… 
_______1. Is talkative _______23. Tends to be lazy 
_______2. Tends to find fault with 
others 
_______24. Is emotionally stable, not 
easily upset 
_______3. Does a thorough job _______25. In inventive 
_______4. Is depressed, blue _______26. Has an assertive 
personality 
_______5. Is original, comes up with 
new ideas 
_______27. Can be cold and aloof 
_______6. Is reserved _______28. Perseveres until the task is 
finished  
_______7. Is helpful and unselfish with 
others 
_______29. Can be moody 
_______8. Can be somewhat careless _______30. value artistic, aesthetic 
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experiences 
_______9. Is relaxed _______31. Is sometimes shy, inhibited 
_______10. Is curious about many 
different things 
_______32. Is considerate and kind to 
almost everyone 
_______11. Is full of energy _______33. Does things efficiently 
_______12. Starts quarrel with others _______34. Remains calm in tense 
situations 
_______13. Is a reliable worker _______35. Prefers work that is routine 
_______14. Can be tense _______36. Is outgoing, sociable 
_______15. Is ingenious, a deep thinker _______37. Is sometimes rude to others 
_______16. Generates a lot of 
enthusiasm 
_______38. Makes plans and follows 
through with them 
_______17. Has a forgiving nature _______39. Gets nervous easily 
_______18. Tends to be disorganized _______40. Likes to reflect, play with 
ideas 
_______19. Worries a lot _______41. Has few artistic interests 
_______20. Has an active imagination _______42. Likes to cooperate with 
others 
_______21. Tends to be quiet _______43. Is easily distracted 
_______22. Is generally trusting _______44. Is sophisticated in art, 
music, or literature 
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Fluency Rubric 
 
 
 
 
 1 2 3 4 
Pauses Doesn’t speak 
fluidly, 
frequent short 
and long 
pauses 
Speaks 
somewhat 
fluidly, 
frequent short 
and a few of 
long pauses 
Speaks mostly 
fluidly, semi 
frequent short 
or a few of 
long pauses 
Speaks fluidly, 
few to no 
pauses 
Comprehensibilit
y and 
Pronunciation 
Ability to 
communicate 
ideas and be 
understood 
(many errors in 
pronunciation). 
Ability to 
communicate 
ideas and be 
understood 
with some 
errors. 
Ability to 
communicate 
ideas and be 
understood 
with minimal 
errors. 
Ability to 
communicate 
ideas and be 
understood 
with no 
significant 
errors. 
Repetition Usually 
maintain flow 
of speech but 
uses many 
repetition of 
words and 
phrase. 
Speak at length 
and uses some 
repetition 
words or 
phrase. 
Speak at 
length but 
doing few 
repetitions. 
Speak fluently 
with only 
occasional 
repetition. 
Hesitation Hesitates too 
often when 
speaking, 
which often 
interferes with 
communication
. (Too much 
sounds of 
hesitation e.g.: 
um, etc). 
Speaks with 
some 
hesitations, 
which often 
interferes with 
communication
. 
Speaks with 
some 
hesitations, 
but it does not 
usually 
interfere with 
communicatio
n 
Speak 
smoothly, with 
little hesitation 
that does not 
interfere with 
communication
. 
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